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Abstract  
The purpose of this study was to investigate the effect of text structure instruction on reading comprehension of narrative and 
expository texts. 80 students were assigned to four groups. EG1 and CG1 were given a narrative pretest. Then, EG1 received 
instruction of narrative structures and CG1 received some example of narrative text without instruction. And after five sessions 
the posttests were given. EG2 and CG2 participated in an expository pretest. The EG1 received the instruction of expository 
structure in five sessions but control group did not receive any instruction. Then expository posttests were given. T-tests were 
used to test the hypotheses of this study. The results indicated that the instruction of narrative structure affected reading 
comprehension ability of learners. However, the expository text structure did not affect reading comprehension ability of the 
students.  
Selection and peer review under responsibility of Prof. Dr. Hafize Keser. 
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1. Introduction  
Texts are different because they do different things (Cope and Kalantis, 1993).Text can be categorized into two 
basic types of texts: narrative and expository.  The main purpose of narrative text is to tell a story.  Narrative text has 
beginning, middle and end, characters, plot or conflict, and setting.  Usually, narrative texts are written from the 
author's imagination. The main purpose of expository text is to inform or describe.  Authors who write expository 
texts research the topic to gain information. The information is organized in a logical and interesting manner using 
various expository text structures.  The most common expository text structures include description, enumerative or 
listing, sequence, comparison and contrast, cause and effect and problem and solution.   
Therefore the present study investigated the effect of the instruction of the structure of two types of text types, 
narrative, expository genres on reading comprehension ability of Iranian EFL learner. 
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2. Statement of the Problem 
Knowing how texts are organized, what sort of information to expect in what place, as well as knowing how 
information is signalled, and how changes of content might be marked have long been thought to be of importance 
in facilitating reading. For example, knowing where to look for the main idea in a paragraph, and being able to 
identify how subsidiary ideas are marked, ought in principle to help a reader’s process or product (Alderson, 2000). 
To understand how L2 learners comprehend texts, many researchers have emphasized the need to study the 
differential contribution of text-based characteristics such as genre, text structure parameters, and textual markers 
(Geva, 1992; Camiciottoli, 2003; and Carrel, 1985). Joiner (1984) claimed that the best way to prepare readers to 
cope with reading authentic texts is to introduce such texts in the language classroom early in the instruction of a 
foreign language program. Therefore the purpose of this study is finding the effect of expository and narrative 
genres on reading comprehension ability of EFL learners.  The result of this study suggests that language educators 
should present the appropriate and different genres in order to improve the learners reading comprehension ability.  
3. Research Hypotheses 
1. The instruction of narrative text structure does not affect Iranian EFL learners reading comprehension. 
2. The instruction of expository text structure does not affect Iranian EFL learners reading comprehension. 
4. Review of the Related Literature 
Roller and Schreiner (1985) examined the effects of the utilization of narrative and expository organizational 
instruction on sixth-grade children comprehension of prose. The subjects read the passages, answered multiple-
choice questions, and wrote summaries of what they had read. The researchers found that those who were taught by 
the organizational instruction wrote better summaries than the children who received traditional instruction. 
Richgels, McGel, Lomax, and Sheard (1987) taught structural patterns in expository writing such as collecting, 
comparison-contrast, causation, and problem solution, to sixth-grade children, and found that the children who were 
aware of structure recalled more information and more main ideas. There was a positive link between knowledge of 
structure and recall of the expository text. 
Miller and George (1992) created models of expository passage organizers for reading and writing, and taught 
these models to sixth-grade children. They found the expository structure made a significant and positive difference 
in both reading and writing performance. Students who used the story diagram not only were able to comprehend 
and recall more information but also were more able to recall the information in an organization similar to that of the 
original text.  
Dicksons, Simmons, and Kameenui (1995) reviewed the research studying the effects of expository structure on 
learners who were poor readers and lacked the ability of integrating and organizing what they read. The researchers 
indicated that expository text structures helped poor readers improve their reading comprehension. Children are fed 
a steady diet of once-upon-a-time stories during the infant, toddler and learning-to-read years, and so become 
increasingly familiar with the format and structures of narrative text. Familiarity with story text format makes 
comprehension easier. On the other hand, expository text is less familiar to the child in both content and format. 
Expository text structures differ dramatically from narrative text at the same time, the content of expository text is 
filled with many words and concepts the child has never seen before. Hoyt (1999) notes that as children read 
expository books “we must aggressively engage them at the earliest stages of literacy development with nonfiction 
reading” (p. 121). By beginning expository text instruction at an early age, parents and teachers can help children to 
become more familiar with the structure of informational books, which positively affects their ability to read for 
meaning. In terms of structure, expository texts often contain abstract and logical relations, which can be difficult to 
interpret (Stein & Trabasso, 1981).  
Alvermann, Hynd, and Qian (1995) found that expository texts elicited better performance on short answer 
questions designed to test memory for text content. Roller and Schreiner (1985), however, found no differences 
between narrative and expository texts on performance on a multiple choice test or on the quality of summaries 
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written after comprehension. Kintsch and Young (1984) did not control content across the text genres completely, 
but did have three target sentences that were identical across the narrative and expository texts, and propositional 
recall of the target sentences did not differ between the narrative and the expository texts.  
 
5. Methodology 
5.1. Participants: The subjects of this study were 80 advanced students at an institute, in Sari, Iran. They were 
assigned randomly to four groups, i.e. groups EG1 (The first experimental group), CG1 (The first control group), 
EG2 (The second experimental group) and CG2 (The second control group). Each of them consisted of 20 
participants. 
5.2. Instrumentation: The researcher applied the following instruments: 1.The first testing instrument was a version 
of TOEFL test. 2. Pre- test: The participants were given a pretest to ensure comparability of the participant groups 
prior to their treatment. The narrative pretest consisted of two texts with 20 multiple choice questions. 3. Post- test: 
the aim of posttest was to measure the amount of progress the learners have made. The narrative posttest consisted 
of two texts with 20 multiple choice questions.4. Narrative and expository text types: For the narrative and 
expository selections, the researcher selected passages from reading textbooks such as Longman by Deborah Philips 
(2003) and Patterns by Mary Lou Conlin (1998). 
5.3. Procedure: The TOEFL test was employed to homogenize learners according to their proficiency in English, 
out of 150 male and female students who took the test, 80 students with scores one standard deviation above and one 
standard deviation below the total mean were selected. The students were going to be divided randomly in four 
distinct groups, two control groups and two experimental groups. There were 20 students in each group to be 
participated in the study. Pretest was given to all four groups before the application of the experimental and control 
treatments. The questions of the pretest were explicitly related to narrative and expository genre. Hence, the pretest 
scores indicated the same ability of those students reading comprehension before the treatment. Next, the researcher 
applied the treatment to the experimental group, while the control group followed no instruction. The first 
experimental group (EG1) received the instruction of the structure of the narrative genre and the second 
experimental group (EG2) received the instruction of expository genre and some examples of these kinds of text 
types.  
6. Data Analysis 
The t -Test was a suitable statistic used to compare the two means of different groups who received different 
treatments. The level of statistical significant difference (α) was set at .05. In order to test the hypotheses of this study the 
t-tests were conducted by SPSS program. 
6.1. Analyzing the score differences between pretests on EG1 (The group with narrative treatment) and CG1  
Table1. Descriptive statistics of pretests in EG1 and CG1 
SD Mean Maximum score Minimum score N Group 
2.996 13.35 19 8 20 EG1 
3.017 13.45 19 8 20 CG1 
 
To compare these two means (13.35, 13.45), the null hypothesis (H0) was set, and a t-test was used to test this 
hypotheses. The null hypothesis assumed that the pretest mean scores of the two groups were not different. 
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Table 2. The t-test for equality of the pretest means of EG1 and CG1 
 
 
 
 
From Tables 1 &2, the difference of the two means, 0.0100, is from 13.45-13.35. The t value was equal to 0.112. The 
level of significance, 0.91, was greater than the set value (.05). The probability of rejecting the null hypothesis when it 
is true is greater than .05. That is, the means of the students’ pretest scores were not different. 
 
6.2. Analyzing the score differences between pretests on EG2 (The group with expository treatment) and CG2 
 
Table 3. Descriptive statistics of pretests in EG2 and CG2 
SD Mean Maximum score Minimum score N Group 
2.819 12.45 18 8 20 EG2 
2.621 12.35 18 9 20 CG2 
 
To compare these two means (12.45, 12.35), the null hypothesis (H0) was set, and a t- test was used to test this 
hypotheses. The null hypothesis assumed that the pretest mean scores of the two groups were not different. 
 
Table 4. The t-test for equality of the pretest means of EG2 and CG2 
 
 
 
 
From Tables 3 & 4, the difference of the two means, 0.100, is from 12.45 -12.35. The t value was equal to 0.115. The 
level of significance, 0.95, was greater than the set value (.05). The probability of rejecting the null hypothesis when it 
is true is greater than .05. Therefore, the means of the students’ pretest scores were not different. 
 
6.3 Analyzing the score differences between posttest on EG1 and posttest on CG1: 
 
Table 5. Descriptive statistics of post tests on EG1 and CG1 
SD Mean Maximum score Minimum score N Group 
2.821 14.80 20 10 20 EG1 
2.790 13.12 18 8 20 CG1 
 
Table 6. The t-test for equality of the posttestmeans of EG1 and CG1 
 
From Tables 5 & 6, the level of significance, 0.000, is smaller than the set value (.05). Therefore, the null hypothesis is 
rejected. That is, the means of the students’ posttest scores were different. Therefore the null hypothesis, the instruction 
of narrative text structure does not effect on EFL learners reading comprehension ability, is rejected. 
 
6.4 Analyzing the score differences between posttest on EG2 and posttest on CG2: 
T- value N df sig 
0.112 40 38 0.91 
T- value N df sig 
0.115 40 38 0.95 
T- value N df sig 
6.672 40 38 0.000 
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Table 7. Descriptive statistics of post tests on EG2 and CG2 
SD Mean Maximum score Minimum score N Group 
2.389 14.13 19 10 20 EG2 
2.668 12.98 18 9 20 CG2 
 
Table 8. The t test for equality of the posttestmeans of EG2 and CG2 
 
From Tables 7 & 8, the difference of the two means, 1.150, is from 14.13 -12.98. The level of significance, 0.12, is 
greater than the set value (.05). Therefore, the null hypothesis is not rejected. That is, the means of the students’ post 
test scores were not different. Therefore the null hypothesis, the instruction of expository text structure does not affect 
EFL learners reading comprehension ability, is supported. 
7. Discussion and Conclusion 
The study sought to investigate the effects of text genre structure on the reading comprehension of advanced EFL 
learners. The first thing this study investigated was the effect of instruction of narrative text structure on reading 
comprehension ability of EFL learners. The second experiment on EFL students was about the effect of instruction of 
expository text structure on the students reading skill. The data from this study indicated that although the instruction of 
narrative text structure had an effect but the structure of expository text did not effect on reading comprehension ability 
of the students. 
McCormick (2007) listed six factors that make expository texts difficult to read, which were: text structure, new 
information, specialized vocabulary, readability level of the text, abstract concepts, and the expectation that 
information should be retained by the reader.  Similarly, Hall (2004) wrote expository texts tend to be problematic 
because they contain content-specific vocabulary that may be unknown to the reader and there is often insufficient 
background information to make sense of new information. In terms of structure, expository texts often contain 
abstract and logical relations, which can be difficult to interpret (Stein & Trabasso, 1981). 
Regarding the findings of the study, some pedagogical recommendations, mostly for language teachers can be 
suggested.  First and foremost, selecting texts for different levels of instruction should not simply be a matter of 
examining text difficulty aspects that are based on features such as readability or interest; rather, other factors such as 
the type of the text should also be considered. Furthermore, language teachers are responsible for the integration of 
different types of texts when teaching and testing reading comprehension.  
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